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Mr. Buefl,, a sociul sfudies teacher;.
- and Ms. Mayone, collaborative-
. tedacher; co-tedch o .S, History
© Class “at Poughkeepsle High
School. Over 80% of the students -

come from culturally and linguis-
fu:ully diverse groups. Approx-
imn!ely -one third of the class’

recewes speclnl edumhon ser\nc-":

Engilsh Ianguuge ieurners. There
are dlso several students ‘who:
~ are high achievers in the dass.

- Mir, Bueti and Ms.. Mayone are.
expene_nced teachers. and: enjoy-
teaching together in-an inclusive.
classroam,” However;  they ore.
keenly aware of the challenges:
posed by such a. heierageﬂms,f

diversé student population. It is

their i'vesponslblhly to assist all’
 their students to pass the high=
shkes New York State Regents.
Exam in V.S, Husiory. Despite-

- their collaborative ‘relationship

~ and their cultirally: responsive: -
teaching styles, sometimes they
" feel overwhelimed: They struggle:
to find enough time to plan effec:
ms!ructlon.,
that also recognizes. thenr dlverse-.
_ s&udent populahon..

 The No- Child ~Left - Behmd Acl
requirerienits, for standards based “tlir-.

tive; dufferenﬂui'ed

ricuta and standardized assessmentfaf
i $ridents have changed the locug:of

~educational Teformy. This is particularly: -
irue on the middle. and hlgh school level
dine 1y heavy cﬂnrent demm}ds aﬂd the :
implications of hlgh»stakes festing:
[Stodden, Ga]loway, & Stodden, 2003}
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Slmuhmeuusly, IDEA ca]ls for mdmd u-

-alized éducation for studénts with dis-
“abilitfesin: the. least restrictive enViron-

ment; which, for themajority of stu:

dents, ‘means. the general education

classroom. A ‘promising practice: for

. meeting the demands of standards-.
d}[[Eremaaied,
instruction; At the' same ‘time, .an.

based Jedueation . i3

increasing nombier of special educators

are becoming awaré of the prificiplés of:
universal design for-learning (UDL) and.
Believe that it holds prmmae fm 1mpmv— :

ing a(.hmvcmem

Another Tmajor deveiopment in- edu»-
cation’ tiver. the past {ew: denades has'

been mu]ncu}tura] educam)ﬂ ’The Erow-

ing diversity. of bur - gehiool-popplation
has motivated somé urban and ‘etlinical-:
Ty diverse districts 0 establish multicul
' tural pohcy statemems and prcmde pro—-
' fesswnal deve!opmcnt in; cu!mral]y _

responsive . leachmg for. theu: teachers

‘(Banks, 2002), Many ’reachcrq, }lke Mr
and 'Ms. Mayone; recognize the-

positive effecr on studeiil aciévemnt

when students ]eam ina CLﬁturally role-,

vant manner. .
Alihough dlfferennaled Arstriction;

_UDL,. and multicultural educatmn are-

rarely dlSCUSSed ir.an mtegra%ed man:

ner; ihey Lan’ be: vxewed as supparnve-

theories with, multiple convérging con=

{':eptS" Dest)ité "ihi's"cdn'vagen'cé, 'ma’ﬁy_

s fhodels at the Llassroom Icvel [HalI ‘
Strangman, & Meyer, 2003). They, need‘
a wurkable :format that promotes coliab—-

" prative pianmrlg for unils of instruction
_des1gncd for a. dwerse studem popula-

m‘u} wiile also nieeting state stanidarils.

Catharme Whmaker

n thlB artlc]e we 111ustrate how the:

"_1s1dmdual components of differentiated
- instruction, UDL, andinultcaltura) edo:.
" eation- can’ be: helpful {n- meeting the:

needs’ of sfudents from diverse batk.

grounds in the general education cur-
riedlurm. Ty addmon we present a Unit

Planner fcr the - qeccmdary level. that

_u)mbines the relevant” comipopeits of

differéitiated _mstructm.n,. UDL; and
miilticultural eddceation and provide an..

: .lﬂustramn of how Mr. Buetl and’ Ms:

Mayﬂne used it to create a umt ont T_he;
Clvﬂ Rightq Mf}vement

Dlﬁerenhulad Indrudion

_ Por decadeq one-of the hallmarks’ of spe-
cial. educatmn 'md glﬂEd eéuc:ation Has:

been. mdmduzﬂszeﬂ instruction: and'r

flexible grouping.. ‘With i€ miore fecent:
ernphiasig: on- ‘erhieating an mcmasmg': .

number “Bf. se"cdhdafy‘ stidents “with’
execptmmﬁ Tiegds: 11 inciusive envm)n---
men’rs and mciudmg alt smdemq n state
assessments, both general and’ spec:la]i
editcators are- asking -important ques-

tiong abotit Hie feasibility of and respon-

sibility - for ‘providing individuatized
instriction -In. the “geberal’ ‘educhtion.
classroom, - Difiérentiated: instraction
provides -a platform for accomphshlng
this, .

_ The basic: pre;mse of differentiated:
m';tmcnon 38 fo-sysiermatically plan cies
n:_:ﬂlum_ a_[;gi instruction ‘that ‘meets the
needs of academically diverse leatners:
by honnzmg each: ‘studeint's” jearning:
béeds and maximlzmg each ‘student’s
leammg capaczty (Tamlmqon 1999 :
Tomlm«on & deson, 2003] leferentia--—
tion car- oecurwithinone ormore of the_




follawing five classroom-elements: con-

tent, process, product - affed], and feam-
g énvironment (Figure 1), Instruction
can e further @ifferéntiated based on
threé ‘student charaéteristics of -readi-
sless,. interest, and learning. profile,
Readiness 1% assessed by determining a
student's curreny km)W[’edge ‘undér~'
standing, and skifl as it relates to’ What
is he,mg slgitied. Intere.»,t is appa:ent by

obhsérving what a student enjoys Iearn--
ing about, thinking about; and doing,.
. Learping profile means a-student’s pre-

ferred model of learning-as; influenced
by factors, suih as learning style; itelli-
gence préférence, ‘gender, and ‘calture
[’]‘ﬂmhnmn & Eidson),

Universal’ bamlgn for | Mmmg

Universal design i a movement. in

archifeelurg that calls’ far t'hd;need's_;of_" .
individald with disablliries {o be. con--
sidered. from the outsel such as usmg*

curb culs:to.aid travel of those in wheel:

chairg or tin eqpbedding of an elevator-
within' & qp)rai stairddse.. !vaemalr_
desigr: for: leammg {(UDL} 5.4 theoreti:

¢al framewiic thal. g,tud(.‘q the* develop-

mieid of eutricald thattmeets the fiseds:
2003; Rose &
Meyer, 2002} Like unnremai deelgn in
althltecture, reacherg are encouraged m"
design matemlq and activities thai.can.

- of all:sndedls (Hail et al;,

) 1]‘16;1__1_1_3_@ siseds of _éﬂl: htudems_‘]mhaliy,
- ratherihaiy make madiffcations-atter the

. fact: Thisis accomp]mhed by 1den[1fymg'
. pemntaal bairiers thar may Timit st

dents’ access 10 infokmation and access
e learming. Pctemxal harners wonld
Enclude; but not e l]mzted tay studentq

needs 3g ldennfteﬂ on the mdundual--.

ized editcation program: [{EP) or acmm—
modationg ag listed on’a student’s 504

plan. {See Rose and Meyer, for tem--
p]ates that cmulci be used to mienufy'

poleniial bamer-. }

Ceniral 1o UDLL 13 the recommendas
fion. 1 provide sludems with a Wlder_

variety of dpfions 1o aceesa, use, and
enpage. with Ieammg mater;alq
Therefore, f]emble curncular matma]s
are perameunt in erder ksupport learn-
Jing and accessibility te” information.
“Tliis imphes use of multiple media for-
nats including thewuse of tecliiology, in

particular digital materisls. Flexibility of

gurricular materials can occur on any of

“There 1s:w

Many teachers, like Mr.
Bueti and Ms. Mayone, -
* recognize the positive
- effect on student
achievement when students
learn in a culturally
relevant manner.

the following three levels: recognition

(for feaching information, the:“what” of -+ -
learning); strategic - (for teaching skills
- and: strategies, the “how” of leammo}
and affect {for teaching students 16 love:

learning, the “why” of ]earmng} Roqe&

Meyer 20[12) (See Fighire 2 2 for summaw.
1y of “key pnnmplea and examples of;

UDL,)

Universal design. fur learning over-
laps Lomlderably With differenuated

instriictiony, parficalarly with” regard o

miateral and instructional choice. The-
' adéxtmna? conmbmmm of UDL:.are its
emphasis._.on__rgnnal_ design - ccxmxde;a:_
Hens and digital techmology: A fhird. -
approach, mulficaliutal education; fur: -
. ther.enriches curriculat and, pedagogical
omions; while widening the scope to .

{hie hchooi Jevel

Mullicullumi Etllmﬂion

underachipvement of students with dis:

abilities -and African American, Lating;

Native American, and someé Asian
Amem.an btudents [Banks 2002 Gay,

-2006; Stodden - ef - al., 2003;, Tayior &

Whlilaker 2003] leemse, thv_ dispro-
poriionate’ representation of students

from cultirally and lingaistically Biverse.
grolips: dn° special education persists -

(Dano\ran & Cmss, 2002) The TeASONS
for this have, for too: long, been altnb»

~uied fo the stidénts and their families;
“ratfler thiar to the curricuiay pedagogi-
-caly did organ;z.anenai stihetites of
qchooir: and the: meqmtable framework.
_-ofour society, Although somie dafa sug:

. gest that secondary students, with rdis-

abffities Have  shown improvement o

standardized assessment, their perform:
ance-is not commensurate: with that of

'-n:cﬁy, socipatonomic. slalus;

. onentanon and rehglcn [’t‘aylo
taker,. 2003). Regardless of the degree of’

1de=zpread ‘concert. abowt rhc-* .-.h?ferogeﬂeﬁ){’ of a district or-classfoos,

their typical :péers (Stodden et ab).
There i a critical Tteed 67 secandary
general "anid special edicators like Mr.
Bueli and Ms. Mamne 10: u*eate 1_[1{_]1.1-'
sive emnronrnents for an- exmndmg'

- diversity of smdema by p}azmmg_:

inistruction that: {akes into ¢onsideration

_the ampﬂrtam a‘ipectq of mulncultural

mstmcuo::. and .UDL _[Salead, 20(}3}.
CMulticaltiargl eduLiaﬁon s -an
approach that emompasqe:, Lumculum
and instruction, but, extends beyond.
_them to: cgmmder_ the restructuring of all”
aspects.of schoeling. Ité major goal 15 6.
allow- students. to: dcquire” the knowl-

- édge, attitudes, and skills they need: 1o
“succeed it -du ethnically -and racially:

dwerse natmn and world [Bauk‘; 200?) :
Bm}m has deﬁned the *major- compe-

" “nents oi mujncultural education as:{a)
©conteiil. infégration, (b) thig knowiedge

constriiction: process, (¢) equily peda:

-gogys (d) prewchce reductmn, and (e}
_-an; empowering . school culteré dig
 social stricture. (see Figure 37.:

The dlmenslun Uf content mlegratmn
chalienges all teachers te mclude can?

cepts and’ examples from, diverse cul -

heres and-groups ih thieir subject ‘area.
Indmdna]s Aand - gioups .are ~diverse.
based 1 upon haractéristics such ‘as eth:-
seultrire;
language, exceptionality, gender, sexual
Whit:

all students showld Tearn aboiit-the his-
tofy anid expieriences: of diverse groups
3o that they cin finction s globai

: b()ClEtY Students whose group- affitia:

tions. aIe not uadltionally reprewented in
the school. currzculum often feef exchud-

‘ed hot When Students see thelr owh

]aﬂguage and culture in: classruom con

tént” and malermjb, academic achieve-

ment- improves {Boykin & Bailey, 2000,
Gay, 2004 MUSBS & Cubh Zﬂm}

The knowledge construction, process
examines: whether the information in
the - classrdom  encoinpasses - mulliple

‘perspectives, and voices: Tt encoirages

teachers to- higlp stidents fo dritically

_‘examine how, why; and by whom the
‘iext-and “visuals they use were devel

oped Recenliy; texthouk publishers
have made an effort to infegrate: ihe’
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Figﬂm 'I Overview nml Exnmples of Key Conzeph fnr Differenficted [nslru:!icm

Elrmoends

f -'s':pa'

‘and ideas that-maiter.is given,

e

'Cuntmt' What'is 1a.ugbt and how access To the mformatmn

»

rextq at vaned readmg !e\:ei .
Provision-of Drgamzers to: guide notetaking

"+ Use of examples apd’ lllustranons hased on- smdent mterest
& Presentin visual, aniitory,.and kinesthetic modes -
-+ Provide matenaés in the pnmary language of secund

_'iauguage learntrs

Process: How qnldem‘: come TO underqiand and Dwn“ the
knowledge. skills; and: understaudmg -

. 'Vary the. pacmg of smdem wOrk

» 1is0 cooperative. grouping straiegles (e g Think Paxr—Share
Jigsaw) :

Deveiop activities iha[ seek mulnple perapectaves on mpxcq
-ang issues .

Highlight cnucal passages m a iext

* Tiered asmgnments

.Pmdxmt' Student demonstratmn o{ what he {)r she has come
16 kriow,: understamd and ‘be able.ta do.

‘» Prowde bookmarked Intemet 511&5 at dﬁfe:em levele Df

'complemty for research. sources:

. ‘Deyelop rubitics for suecess based on. both:gradé-level

‘Bxpectations and individual student’ learmng nigeds.:

. I'Teach students how to usé a wide 1ange of pmducr férmats
- fe. B presentat;on qcﬁware}

. Affeci Student !uﬂ(mg of Lhought ami Ieelmg in Lhe
,_classroam

.i

-»-Modeling respett

Heip students examme muinple perspechves on amportant
1581]85 :

. 'Enqure tomastently Bqultable partlclpatmn of E\fery student

Learning Environment:, Classroott function and feeling.

,Rearraﬁge furniture Io allow for mdmdual sma]l group and
whole:group. wark

1w “Availability of suppiles and materials (e g pamt, paper
i __pencﬂ)

. Precedures for werkmg at Varmns places u1 lhe oM and

for various tasks

faces, hlstones Tanguages; and. expen- .
- gaces of diverse populatmns, neverthie-
T this contentis often’ found.in 51de—
_bars and: spemal~events sectiofis {Gay,- :
- #0043 Wds incumbent upén teachers o

:ewgmze when ‘the altematwe perspec:

tves 'and Vmceq are’ hot avazlahle in.
pubhshed texts. and seek” apgroprlate:

supplémentary materials, _

. Equity” pedagﬂgy rewgmzes that
wh._en_ teachers chonse instructional
approaches they should ‘consider. the
learning preféténces.of the students in

their class, All teachers, regardless of
* subject area, can design fnstritctional

units that are respensive {0 students’
cuthures: Gay [2000) irses the teom culs

- 14w COUNCIL FOR E_XCEP’%‘-IDN_AL CHILDREN:

tutally responsive:teathinig to indicate
'.'a‘ppmache's' ili’ai empnwér smdems' 1'0'

“ties far practice. Cultirally responswe '

1eac11|1}g celebirates individoal and col-
lective: accomphshments, promdes aga-

'demiu: and’ personai mentormg insur-
wival. ‘skills and qe!f»advccacy, promotes‘
critical dhinking, -and 18E3 coaperamre

'Iearmng Rroups.or peer lumrmg situd-

Hahss,
Pre}u{ﬁ(ié Tediigtion nieans '1h'at there

‘should. be. mulis;zle opportumﬂes for
-atudents to deve]op pcs;tlve attitides
mward hiiman, dwersuy throughaur
;thexr scheoi years (Folite. & Sagnger,
2003). Rather than ignere. these differ:

;developm

ences, leachers must recognize. and cel-
ebrate unique individual chiatacteristics

and group affiliations; wh:le alsoistiess:
ing. thie any charactensucs &1 have in
gomiman; Chl]dren s racial identity

understandmg of human dxfference _
Fnrthermore, we. miust devfelap class~
mom commumtzes inwhicli dlfferences
can bie disciissed openly and sensitively

“and 1€ach ¢onflict resalution skills that
prov;de stidents With strategies for cop-
ing. with' pre;udme [Schmedewmd &,
;Dawdmn ]998]

An. empowemng schoﬂl cultureis one
m Wh}Ch 11 ‘students; expeﬁence educas

tional eqmty and chmce inall aspecis of

tis closely tied 10 a healthy.



mumf

I, To support recognition learning,
‘pravide, faaltiple; flexible: methz:ds,
of: presrentatmn

. mede muitip[e examples

. H_lghhght_ critical features

* Utilize multiple media; and: formaté
* Support background context

Mw tiple versions of story
Vssual coflcept maps’

E tex‘{ with texi-to- speech
Orzlme links expert:

2T suppori strategic Ieammg, o
provide multiple, flexible methods
of E}xpresqmn and apprenhcesh_lp

| » Provide models of skillad performance
e .Pracuce with supports

Cie Give ongoing; relevant feedback

i Demuonstrate skills

»

- Tatking word processor

Links to"peers

PawerPoint, Concept mappmg

software-

3To guppart .iifective learmng,

ie Gwe qtudents ChOlCE of content and

& Give chmce of rewards

e Allow choiceof leammg context

Selection of content for learning

Eﬁr:nzgieﬁn;%t;ﬁte, flexible opnons ‘ tools” .-‘-'Remp]ates supponif]g‘p'r‘oceis‘%”
Bags ' * Af?ijiﬂm 1‘3‘*’5‘15 Uf S“PPW t and * Bailt-in strucitired peer feedbacl
challenge

. “Web szest desrgns

—bﬂhoeimg Inside. the classmom, ieachs

ers can promote “principles of shared
decision inaking and desocratic citizen-
- 'ship. Studenits who' are Eriglish 1an-
- guage léarners aré: empowered wien
teathers or’ teaching assistants ¢an talk

lo-them in thelr ‘hativé langhagé of.

:when the. ﬁag of the:r country . of origin

Is dasp ayefi in ihe 00, Beynnd the .
‘c}asqroem, teachers and schonl, ‘staff .
‘must work together o closely -examine.

the policies of therschool 19 epsure thit

they' promote educatmna eqi.my for all

- stadents:

. Thedive companents of: mulhcultup
4l edieation enrich the. dlscusqlon of
curmcuium ami msirucuen offered by

differentiated instruction and UDL by
| chal]_engmg_tﬁachers o look at their -

lagsrooms thedugh the ciltural filters of
their stirdents. Farthiermote, the empha-
51§ oh prejudice redlicton sharpens the
consideradon: of stident affect s
described by Tomlinson {}999) Multz-

:r:u]tural eduaahon Hoes beyond instruc-
- thon -and ‘yuestions basic assumphions.

: _aboui the structure’ 6t schools.and the
purpose” of educalion. Onge teachers
understand. how differdritiated insfrud-
tion, UDE, and witldcuttial ddneatidn

complement-each other, itis possible 15

-deSIgn a umﬁed framework for mstnu}
Homat plarmmg '

f'l‘lw Unit Pleamm An Ovn\rlow
.Cm_;s;derabhe ﬂj’Q_l'k _.har,;-_.aiready beeny

done. to assist. teachets in .inchisive
classrooms for plan and mp]ement &

;standarcls based Lumculum for. inclu-

slve: secondary. cias;woms (Lenz &

Deshler, - 2004; W]ggms & McTighe,
-1998). For examp]e Lenz and Desh]er

Thave demgned a Course’ Orgapizer thdt
Ldlsp}ays,the essential questions, sfan-:
dards; and. progress -graph. for the-
course, and 4 Unit ‘Organizer that’
enables teacheérs 1o pian and disptay for
students” the egsetitial’ components of.a
secondary unit; Bmldmg on their idea of
a pla:mmg iemplate we éesigned &:Unit-
Planner that incorporateés: many’ of the:
important  aspects: ‘of - differentiated
instrietion, UDL, and mumcultural edii-.
‘catiom,

‘The Unit Planner 10 be completed.

: pnpr 1o, teaching the umt and %hould be

considersd - partof ﬁle overall planning
pliHe errriculnm i, Tha structure: of.
theé” Unit Pladner czi belp teachers:

dedign ‘units. that consider the néeds of

all students by recognizing- thar the
stratégies.and materials required by st

amigng: - educators

dents with special needs are: cften help«;
ful1o others i the class, Furtheérmore, it
provides a platfornt for collaboration.
ameng generzti and special ‘education: -
teachers, The Unit PEannez 1§'a ofie-page.
form comprised 0f 9. sectivns as found
in, ‘f‘lgure,_-_‘-l ‘

Secuon I'of the Umi Planner is where.
the: téacher identifies-the bllbjECt area
and: urit- topic: mformanon The:. class_
and petiod: that this’ Unir ‘Pladaer. is

- being prepared for-is also indicared. I

Section 2, tedchers, related gervice’
providers; and other staff that are avail-
able: to- implement-the unit are hsted. :

The Umt Pianiter - wag’ de‘agned 10

ge and. facﬂitate commymcation:
as. collaboration
among tedckers, both in pianmﬂg and’
teachlng, an, help Teach more students

{Lenz & Deshier 2004],

Uik fnfosmetion (Secions, 3 ésvd 8Y

_ These sections summarize the key cons

cepts ‘ot which- the yitit 35, bmh Unit
duestigns.and the core concepts prowde—

| d'way-for the teactier ‘to’ transfdrai the:

state learmng standards intomeaii ingfial
learning: goals and isC‘llVlhEb by provigd:
ing-a sirong focuq for the ourticukem:
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Flgure 3. Dimenslons and ﬁiqmpl_u-s of M’yiilzdﬁur’dl Education .

{";zifu«w 3

i ff rzm i

Content l‘ntegratwn

Coment mtegration deéals with the exzent 10

'which 'teachers use examples' and conient
{ftom-a variety of cultures-and groups to

illustrate key cosicepis, principles, gerieral-
izationis; and theprieg.in their subject ‘area

10or dlscxplme,

The Knowledge Constructmn
1 Process

-,Bmgraphiés' of Womeén of petsons.of color. who!

are scientists and mathematicians
Leaming about demographics of diversé gmups '

in mathematics -

Using prifhaty- decumems about the, hismry o{

‘non-Anglo Buropean peoples
__Readmg and creatmg multieultural htera‘rure
- Incloding images-of many kmds of farmhes n:

1he cmnculum -

ithe, knowledge cnnstmctmn process reiatea

to the extént to Which iear:hers belp
students 1¢- unders[aﬁd mveshgate and
detenmne how the implicit cultural:
assumptons, frames of references,
perspecn\res, and tases within a. {ﬁsdphne
influgnce the ways-in which: knowledge is
comzructed thhln it . _

‘.

“Exathining the degree 10 witich authors who
-aré female pr people of: colm are incladed in

the carfitulum

:Includmg the perspemsles of bolh the
“dorminantand hondominaik culuires ii any:
,desarfplicn of historjcal conflict *

‘Examining labels applied to persons with

- disabilities from‘ihe perspective of the peison.
Validating the Jmportance nf languages other
“than: Enghsh :

Discussing; the differenice bietween Western and ol
mon-Western views onscience: :

Anterviewing camrnunm elders aboui 1hei

ll}lll]lg]' aﬂOﬂ E‘.K]JE.‘IIEHC s

An Eqmty ?edagog*y

“an aqmty pedagogy emsts when teachefs
.mo_chiy their teaching in ways that will

facilitate the acadene achievVemént of:

{ stizdents-from diverse racial, cuitural, and
§ social-ctass gr{mps This inchides usmg a9
variery of feaching styles that are consistent |
withthe wide range-of Jedrning sfyles

.

: }(nuwmg he cu]tura] background of studﬁnts

and incorperating them fnto ciassmem

‘Anstrictionand procedmes
:Usmg caope:anve learaing or group

experiences. with: smdents who !eam best
collzboratively: '

Placing éhiderits 1 paits to encourage question |-

=and afhswep exchanges

Prejudice Reduction

; and matenalls

This dimension: 'faéﬁsesrorn ﬂlé -characteris- - #
-_{igs of, smdents ramal atumdes and how. -

:Usmg lmtcregeneous gmups b3 gender, race,
and language i dooperative leaminig: groups

Developing Tacial 1dem]t\r [e g through a :

Aamilytrea) -
:Teaghmg 1he com_ept of tace as a:socialy not

Biolagical; tonstitet
Srudying various religions in the context: Qf &

‘winter holiday ssason or historical évent

An Empawenng Sclmol Cultu.re
and Sacial Structure

Gnmpmg and lahelmg pran,nces, sports

participation, disproportionality in achieve-,
ment, and, the interaction of the “staf and
the stadeints across ethinicand racial Troes
are-ameng the-componernts of the schtmi
cufture ihat mist be examined 1o creaféa

-school.culiure ‘that empowers, students from
diverse racial, ethnic, and cultoral groups,

-

.‘.‘

‘Including stadents'in determining Hlassroom
rules or allewing themcheiceof assignment..
& Inclizding students with disabilitied: of all -

students whe try out 1or a performance

: Actwe]y fer,ruumg and h1rmg tedchers of éolor: 7

: Redticing ihe nifmbess ¢
.and Hispanics wha are; mappmpnaiely placed

- Afritan Americans .

in special, education pmdrams

; Workmg With-community gietps 16 pIO‘.’ldE
.mentoring and tutoring prografng.

Involving families'in sthool. deczsmn«ma}{mg

: had}es

16'w CounciL #0x EXCEPTIONAL CHILDREN
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unit {L;enz & Deshler, 2004; Zmuda &

T—amamc 2001). Wnit questions frame
‘the unit arctind topics: using: stiident:

_ céntered: language, They. are. higher
order guestions’ that haye no-phvious:
~ tight ‘answer -(Wigging & McTighe,

'1998}. By crafting unit questions, teach-
ers can gnere easily design largeted
assessment and instnictional strategies.

~ Simnilarly; by ideritifying new care con-
- cepts (Lei, ideas, pﬂnmples, theories),

‘teachers can introduice and define these
ideas and then emphasu_»;e their impoi-
tance fhrougho'u't'the unit,

e ﬁvwéuﬁ igpetae B

&

* Thennit schedule depicts the order i
‘which the content fer tb_e,_-c_umcuium_ :
unit will be presented. The inforimaticn-

in this éﬁhedu!é'céﬁ"be ofganized By
. daﬁy lesson, weei\ly toplc, or actlvmeq
to be gavered: zhroughout 1he walt: It Is
.heipfu] 4o inficate the HlStfucIiGIlEﬁ

appreach! (eg.,- lecturs, cooperauve_
learnmg ‘grotip) that "will: be used in

" prder fg- Jdenufy potenta] barriers ;o1
. missed opportinities; a component of
UDL, for the specific - students and,’or
‘the ‘whele class. These barriers tlien
iiiform: what curticular and instryetion.
al strategies Tay be needed o address
stiident characteristics.

feint arud Gm.s Ehormchmistits
T és ek ?%

well a5 mfarmanon abnut the whele
“class. When“idebhtifying -charécterisngs

for both sectivhs, mahy factorssich as

_i‘éadihe's"é,' gehd'er'; culture, langiiage,
. and-exceptionality are to be. comldered
The. Unit P-lanne’r"lisf
actetistics found in the Jitera ture on dif:
ferentiated instrisction and multicultural
edtication, ‘which may" or. may pot be
:elevam 104 ‘partic uiar ynit, Speczﬁc
students 1demrf1ed i ‘section 6 do-not
need-fo; be-restricted o smde;_nt_s With
IEPs. only. Fer sectien 7, & general state-
“erit Tefated 10 the'class as'a whole may
“be written. I’ many high: school set
tings, educat rs- ‘may teach. more: than
Oong sect[nn of-a class Each class may
‘ _have va:ymg characﬁenstacs that shotld
be taken into: consideration. For exam:
© ple,.irl one elags there may Be higher
miimbers of stiidents “who recéive spé-
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-each !evel a5

tiety of n,har- '

c1al educatmn or are Enghsh language

.'Eearners, or the claqs may work weilm _
small group settings: '

) fIn secimn 8 Curnl,u]ar and 1nstmcuonal
strategies. are’ to “he 1dentifxed “that

address the student and wholg- class

. characteristics thiat” Have' been listed.

Cuiricllar and instructional strategies

should be 3denz1f;ed af the content; .
‘process, product, and lea.mmg environ-

ment level, major components of differ-

-entiated instruction. In addition, consid-

‘efation” shiotld bé given to the dimen-
$fons’ of mithiculniral edacarion within
woll ‘as to appropriate -
mqtmctlonal ‘strafegies from students”
IEPs.:Onee the eyrrewlar and instruc-
‘tiohal -strategies have been identified,

“gach siiggestion is to be connected back
to"a numibered Tesson or activity inthe
._Thls connection is identi
“hed i section 9. The strategy will then
. “bé used as’a part of the legson. imple-
mentation, thus. remnfdreing the UDL.
concept of making the cursenum
-actessible Tor: all studenty as™d partof
'—the initial planmng rather than aiter—
the-fact, -

Yhe unaamlnmm

it echedui

We Wo.rked with ‘Mry Buen and MS.

: I,Mayone 19 use the Tt Planner to
‘désign . and me}gmem a _%tandardsw-'-
“based unii on’the Civil Rights Move-
Cnenis for 4lefr secondary inclusive
-cla-as;r_oc:m [see Figure 5} ‘The teachers .
first. identified. the: unit quesuons that
swould guide their mstrucuonal design
.and then. brainstormed the” core con:
‘eepts that sfudents would eiicounter
dhiring the fit, Based on.fhe unit ques-
tions, . the teachérs fhén prepared a
}schedu}e hsnng the toplcs for the lee-
ures, pm}ects and activitiesin the unif,

Next they listed somé of the studsnts
Jh. the class who exhibited ¢haracterts-
“tles that night present’ ‘potential bairiers
{0 lea.rnmg be example, several stu-
-dents such :as. Jack and Talshawn were
‘hehind academ}cally elther because-of a
7EGW reac!mg Tevel or am absence from - -

school wheréas Britnéy ticeded -more

~challenging’-assigniments ‘to’ keep her

:muiﬁple perspectwes
events..

interested; ‘They also paid attention ta

the diversity of ethniclty in this class in
ordér ‘to ‘include resources: on. relevant
groups il the Civil Rights. Movement.
and alloved for ‘stiident choice of rivnis
projett. wpic. In dddition, thé teachers

briefly described: the characteristics of

the alass i general especially including
factors that might be: related 10 the unit.

- 10pic: For’ gxample, they nozed the range. -
of pohm,al viewpoints in the class as
well as socloeconomic status since

these characieristics relaied to the polit-

ical ‘and social moverents in the wnif.

o ordey 1o pTEJVIdE f0T the Individual: .

: learmng needs of the class, the teachers:

then filled in section 8. They considered.
how they could supply & variety of
materialy that would accommiodate ‘the:
diversity . of . stidént feeds” and lsted -

“these under “Cotitent.” For example, for: - -
students ke Gmllerma a Mexican
:Amerlcan, ihey pfowded guldeei ntes

for the lectures and mtegrated mforma-
tion. about the ranuggl of Mexman
‘American £armworl<ers Afor berter pay. i -

{Californfa in the 19608, Tg addresy the'
issue. o Knowledge constriction, they-

ingladed pnmaqr documerits: t6 show:
of historical

Under "?mceqs, Mr Bue‘n and Ms_

‘Maycne listed ways “that. they could'
-addtess ‘multicultural issites” such as -
- equity pedagogy- dnd- prejudice ‘reduc-

tion, They eickthis by allowing students
to :choose: toles (e.8:; -artists, speal(ers]

in their. copperative groups. that. fit theu.“
learning  preferences ‘and. by holding
‘intetacrive, demigeranc discussions in

the classroom-on. the many civil ights

‘issuies’ encountered iKat involved  prejir. .
dice and bppiession: They - also ‘consid-

ered available instructional Lechnﬁlogy-

inthe: ciassroom a.nd the schcml Tibrary.
“and each: t_eathe._,r._wgr};ad with groups in
sone-of those sites. By book-marking-dif:

ferent Web sites, they provided. a-range

of readmg 16vels for the mink-projects $0
that stiidents Tike Jack: and Britney
wonld {ind’ sources on their reading

level Ms Mayone ot regularly awith

‘Tajshawn and. other- students wha had
_ dlfﬁmlliy staying: focased The students

also were' provided with a checklist of

‘tasks io comp_ie_te ‘forthe: minjpraject
‘that: they used "to -self-nronitor their
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progress. Both. teachers provided: mini
lessons o research, _Iech_u_iqu_es when
needed _
“The variety of “Products;” or authen-
tie: aqsesciments, whith the‘teachers cre-
ated, gave studenls several opportuiii:
ties fo demonstrate their Jeaming using
a wvariety of formats, Worksheets were
designed. witly ‘graphic organizers that
_hielped: studente structure their thinking

and. more. easily ‘communicate, thelr-

ideas, Furthermore; they encotraged

advanced  learnérs to work on inde’ -
peﬂdem leammg pro;ects or, ennchment.

activities of their choosing, Suceesstully
completed independent projeets were

awarded’ “Bueti Bucks™ which: added

points 1o a student’s grade. All students

'wexe directed to. keep traclk of their-

pointq o the Conrse Orgamzer‘

Mr.. Bueti ‘and Ms. Mayone reccg«»

niized that differéntiation of ifstruction

and. mfuswn of-the. prmmples of muluA 3
cultural educationsmust exténd beyond -

the classroom: fo ‘be fully actualized.

Under “Leaming Environment” they
identified - ways in which the content:
and preducts-of the nnit. could be high:-
Lgnted in thefr room, -buv-alse rein:-

forced - ouiside. They regularly” prtEd:

. the 'wark of -all’ students, 1ot just those:
who. did ‘the “besf™ work They also:
drew attention o school gIoHDS OT polis
ties that weig relevant to the unit ques-

- tions, such as the recent formation of 4

club for students whiy are’gay; lesbian,-

- bisexuial;: and transgendeled of the

recruitment Bf teachers of ccder Jistia) the-

dlstnct

Finally, the tedchers gompleted sei=
- tion'9 of the Unit Plairier by linking the.
ﬁtralegies in scctton #hack.to the Unit
‘%chedule Some strai‘eg:es were. f&pec:ﬁc;
inga.

toa parthular activity, such as hay
former Black Panthier-and schodl Board

member speak; to-thé, class wher they
‘were discussing pelitical philosophies: i
Achvnty #3: OIher sirategres were used

for many -or ‘all lessons. For: exariple,

bofh. teachers ecognized thal the st
 dents. came (rom -aultural backgrouids.
i which 2 highly interactive and
humeorous. c:anversaﬂonal format i
- preferable;. so they took futns: directing:
the lessau and conducted d.LsCussmnS-

inéte oilen Han Jeitirres..
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M. Bueii and Ms. Mayone were sur-

: prﬁed and plea‘:cd that the Unit Planner
‘allowed themi to° efﬁcwnﬂy plan for an _

entire. unit - of study on one page in'a

-_:;tructured and mturelated forthat, They
were abje ‘¢ jointly determine essential -

_que=‘-11ons angd concepts that difectly

refate fo & coordingted series’ of Jessons.
... They*alse foind it to e 2 he]_pful glan-
~img. tobl for designing differentiated,

culturally responsive instructional units
becanse it placed:the characteristics ol

iivdividual students at {he center of their
‘planslitg: They reallzed that the next

uit wouldbe easier to désignionce they

-established. the po!enhai bafriers. to
f_fI_eammg tha_t_ reg_reser;_fat_we stuc_ien_ts
‘encouiter, Furthermoye,. they agreed

that' the unit planner s v éasy fo dse

tool foft collaborative plarifing and
' 'lmplerﬂenta‘ﬂorl for mélvzduals who are

workmg together m an mc]uswe Class-

- foom because it prompts- consxderai:en-
-.of _ihe . principles: of dlfferennated. .
- Instrfiction, UDLand multiculiural eduv ‘

L&EIDII 0 & hohsnc format.
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